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Strategic Overview
Introduction
The purpose of this Observation procedure is to ensure that amongst staff, managers and observers, there is a clear consensus on the procedures and policies underpinning observation. In addition to the Quality of Education, the Procedures now include observations of Assessments, and Information, Advice and Guidance sessions.

Underlying all Inspections is the principle that the learning experience is central and should be an enriching experience for the learner.  This being so, it is crucial that observations of learner/staff interactions are conducted with integrity. Effective quality improvement is essential to good achievement and retention.  The pivotal driver of quality improvement is the observation process, including follow-up developmental work, for the individual staff member and across the Service.
The Observation Procedures will, I believe, be highly effective towards the implementation of the Strategic Observation Strategy.

Please use this procedure to aid your professional development.  It has been developed to help you become even more reflective, creative and an inspirational motivator for your learners.
Quality Improvement

Skills for Work (SfW) is committed to continuously improving its service to learners. A Quality Improvement Framework is in place to monitor the effectiveness of this service and ensure high standards are maintained. This procedure forms part of the Quality Improvement Framework. 

The outcome of all observation and moderation findings will be included in the SAR and will inform the Quality Improvement Plan and act as a steer for staff development.
Rationale

Observations of learner/staff interactions are crucial to the maintenance of rigorous quality improvement and substantially determine the robustness of self-assessment.  They ensure continuous professional development and inform appraisal. Observations will be based on confidentiality, courtesy and objectivity.  Learners and staff will be respected at all times. 

The purpose of observation is to:

· improve the quality of the learners’ experience
· improve outcomes for learners, families and employers
· to strive for outstanding practice 

· identify staff development needs

· identify resource needs

· identify and share good practice

· monitor staff performance 

· inform appraisal

· provide qualitative and quantitative information on the overall quality of provision including the identification of safety issues for self assessment and development planning  
Learner and staff interactions to be observed (The list is not exhaustive and is not prescriptive for all types of provision)

· Learning and Teaching 
· Inductions

· Progress reviews

· Recruitment and Initial Assessment

· Assessment 
· Information, Advice and Guidance sessions
Video Recordings of Observations

On occasion video recordings of observations will be undertaken with the agreement of line-manager(s) and tutors(s). Prior consent of learners must also be obtained.  The recordings will be for developmental purposes / sharing of good practise and will not be graded.

Appeals
In case of dispute between the tutor/assessor/advisor and the observer, the Observation Appeal Procedure will apply. 
Please note 

Notes made during observation are confidential to three parties: tutor/assessor/advisor, observers and line manager.  Exception will be made in the case of children and young people, or vulnerable adults at risk.  In this case they will be made available to the contact person, in accordance with procedures. 

     Quality of education
The Observation Procedure includes a three pronged approach, with the aim to improve the overall quality of Education.  There are three types of observations: Full observations,walk through observations and light touch observations. A combination of these observations will be used with all teaching staff. The outcome of all observations links into the staff individual quality improvement plans.
Full Observations - Tutors/assessors will be observed at least once a year unless extenuating circumstances apply e.g. long term illness. Observers will look for evidence of staff understanding of the Education Inspection Framework (EIF). Judgements on the quality of learning, teaching and assessment are based on the requirements and standards within the EIF including aspects of Personal Development, Behaviour and Attitudes.   In order to make these judgment observers will observe the tutor/assessor for a minimum of 45 mins, explore the learner and classroom paperwork and interview learners, children and employers where appropriate. The observer will be looking to identify learner progress over time, how the learners feel about their programme and the extent to which the teaching and learning has been tailored and customised to individual learners. 
Each session will be awarded one grade: The grades will be In line with OFSTED the grades as follows:*

1 – Outstanding


2 – Good


3 – Requires Improvement (weakness)


4 - Inadequate

Where tutors/assessor are graded ‘requires improvement’ or inadequate the following actions may be taken

· Personal updates and action plans linked to appraisal will include CPD 
· Re-observation within the following quarter (where practicable) 

· Participate in a Walk through observation 
· Observe session hosted by a grade 1/2 Practitioner 
· Work with a mentor to identify support, development and improvements activities
NOTE: If a second Full Observation is still considered to be inadequate (grade 4), a decision on next steps will be taken by the appropriate Line Manager under the Councils Performance Management Procedures. 
Walk through - these are developmental observations and are not graded. All tutors regardless of grade will be invited to participate in a Walk Through observation to provide support and guidance in improving the quality of own practice. The Walk Through observation is general but may be themed, for example: Differentiation, Initial Assessment and Goal setting, Care and Support, Feedback etc. During the Walk Through observations the observer is encouraged to involve themselves in the session, by asking questions, and adding value. The purpose of the involvement is to provide on the job coaching and demonstrate a certain action or a teaching strategy to the tutor.  

The observer will provide the tutor/assessor verbal feedback and a report which will clearly states what went well, links to personal development, behaviour and welfare and what areas could be improved in that session. The observer will also provide details of how that session or activities within the session could have been improved. Walk through will usually be conducted with no notice. The number of Walk Through observation will depend on the needs of the tutor/assessor. The outcome of these observations will feed directly into the tutors/assessors individual improvement plans. 
 

Light Touch – These observations will be conducted at least once per year where tutors/assessors are consistently graded ‘good’ a light touch observation will be carried out. The aim of a light touch observation is to confirm that the tutor/assessor is still good.  Light Touch observations will not lead to a change in grade. Where observers can not see enough to support ‘good’ or evidence to support an outstanding grade is evident a full observation will be initiated. The observer will provide a report which will include any elements of outstanding practice. (Note theses elements are not sufficient to support an overall outstanding grade)  The duration of a Light Touch observation will be approximately 15 minutes. 

 Moderation 
Consistency of grading will be assured by internal and where appropriate external moderation. Internal moderation will include moderation meetings, which are held regularly. This forum will act as a mechanism to share best practice and for the professional development of observers. The moderations will include all the observation team from both provision. Joint observations will also be undertaken at regular intervals. 

      Staff Development and Performance Management Links

Any development requires identify through the three observation will be transferred into the staff individual quality improvement plans. All staff updates and action plans will be stored securely. Access will be restricted to named staff within the Service. Staff who have been authorised to access reports should record completion of actions in writing.
Line managers or designated senior staff will monitor the implementation of improvement plans through monthly updates. The Improvement plans will form part of the appraisal process.
Following a full observation staff will be required to complete a self-evaluation form a copy of which will be given to their line manager and a copy to be kept in the staff’s own CPD file

The Observation Team

A team of trained and experienced observers will carry out the observations. The team is made up of senior core staff who hold a level 4 teaching qualification and have at least 4 years teaching experience. Where possible, observers will have the relevant expertise in a particular subject sector. 
Line managers are however, encouraged to carry out Themed Work Through observations and are responsible for monitoring improvement actions identified during observation.
Other Observations

In addition, Internal Verifiers and IAG Service Improvement Officers (SIO), who are appropriately qualified, will undertake observations inline with the criteria set by the monitoring body i.e. awarding bodies, SASE and Matrix standards. These observations are not graded, however the outcome is used to inform the SAR. For full details of the Internal Verification process, please refer to the Internal Verifier Procedures. 

     Observer protocols 
The observer will agree with the tutor how s/he is to be introduced to the customers. S/he will behave discreetly, courteously, and disruption to the session will be minimal.  S/he will not take part in the session but may ask for clarification on aspects of the session, unless the observation is a Walk Through. 

The observer will intervene, if there are breaches of Health and Safety which present an immediate risk, if serious issues of equality arise, or if they believe that there is a safeguarding issue.
The observer will provide notice of observation to the tutor/assessor where it deemed necessary, for example if arrangements with employer’s community venues are required. 
 If the observer is unable to arrange an appropriate time and date with the tutor/assessor on three occasions, the observer will contact the tutor/assessor’s line manager or centre manager 
During the session the observer will:

· watch the session

· identify learners personal development, behaviour and welfare including British Values
· look at learners’ work

· take notes

· conduct learner interviews, either during the session or in private
· Review documentation 

· Identify the promotion of maths, English and other skills

· Identify resources with sufficient starch and challenge 
        Tutor/assessor Protocols
It is advised that tutors/assessors prepare a pack of key documents for the observer.  Documents required in a pack are:
· scheme of work or curriculum plan
· the session plan 

· copies of resources
· any relevant information on learners 
· Learners work

Tutor/assessor should work with the observer to ensure that all types of observations are carried out professionally. Reflect on feedback provided by completing a self evaluation form. Seek development activities to improve the quality of teaching and learning. 

         Feedback 
Written feedback will be provided within 7 working days after a full observation, at an agreed time.  A copy of the OTLA report will be given to the tutor/assessor and their line manager. The tutor/assessors individual update and appraisal form will be updated to reflect the development required. 
OBSERVATION APPEALS PROCEDURE
In the case of the tutor disagreeing with feedback after an observation the following procedure will be followed.

1. The tutor will state his/her grounds for complaint in writing to the Line Manager within 7 days
2. The Line Manager will inform the observer that they have received an appeal.

3. Line Manager will interview the tutor and observer to identify the details of the appeal. 
4. If disagreement persists the Line Manager my request another observation. 
      NOTE: In the event of the Line Manager being the observer the Operational Lead from either Family Learning or Adult Skills Service will conduct the interviews and any further observations.
        Quality of education:

          Observers will consider:  

· the curriculum and the decisions that the teacher/provider has been made about the skills, knowledge and behaviours learners need to acquire to fulfil aspirations for learning, employment and independence.

· the way teachers teach and assess to support learners to build their knowledge and to apply that knowledge.

· The outcomes that learners achieve as a result of the education they have received.
In making judgements, observers will consider the extent to which:
· Teachers have planned and sequenced the curriculum so that learners can build on previous teaching and learning and develop the new knowledge and skills they need.

· Teaching and assessment methods and resources inspire and challenge all learners and meet their different needs, including the most able and the most disadvantaged, enabling them to enjoy learning and develop their knowledge, skills and understanding. 

· Learners are supported to achieve their learning goals, both in and between learning sessions

· Staff have expert knowledge of the subject and courses they teach and use these to plan and deliver learning appropriate to learners of all abilities, reflect good industry practice and meet employers’ needs.
· Staff create an environment that allows learners to focus on learning. The resources and materials that staff select reflect the ambition intentions of the course of study and clearly support the curriculum. 

· Staff adapt their teaching to ensure and enable all learners to make good progress and prepare for their next steps. Staff assess learners’ progress and performance and ensure that assessments and reviews are timely, frequent, fair, informative and reliable. 

· Learners receive clear and constructive feedback through assessment and progress reviews and/or during personal tutorials so that they know what they have to do to improve their skills, knowledge and understanding to achieve their full potential.
· Teaching, learning and assessment promote equality, raise awareness of diversity and tackle discrimination, victimisation, harassment, stereotyping, radicalisation and bullying

· Teaching should support learners to develop their knowledge and skills beyond the purely academic, technical and vocational. 
· Learners are ready for the next stage of education, employment or training. They have gained qualifications or have met the required standard to go on to destinations that meet their interests and aspirations. 

Behaviour and attitudes
This judgement considers how staff create a safe, disciplined and positive environment within the provider and the impact this has on the behaviour and attitudes of learners.

· A calm and orderly environment in the provider (classroom, session, workshop, workplace) to ensure learners are able to learn. 

· Setting clear expectations for behaviour across all aspects of the provision.
· A strong focus on attendance and punctuality to learning and work settings so that learners gain valuable employability skills.
· The extent to which learners demonstrate respect for others and constantly demonstrate behaviour and conduct that reflects the providers expectations. 

· An environment in which learners feel safe because staff and learners do not accept bullying, harassment or discrimination. Staff deal with issues quickly and effectively.

Personal development

The extent to which:

· Learners take pride in their work, become self-confident, self-assured develop confidence resilience.

· Development of significant dimensions of personal development including developing responsible, respectful and active citizens.

· The provider/teachers promote equality of opportunity so that all learners can thrive together, understanding difference is positive, and promoting an inclusive environments that meets the needs of all learners irrespective of age, gender, disability, race , religion or belief, relationship status or pregnancy.
· The extent to which learners’ standards of work are appropriate to their level of study and/or requirements of the relevant industries. 

· Learners develop the personal, social and employability skills, including English, mathematics and ICT skills, required to achieve their core learning aims and appreciate the importance of these skills in the context of their progression and career aims. 
· How well learners know how to protect themselves from the risks associated with radicalisation, extremism, forms of abuse, grooming and bullying, including through the use of the internet, and how well they understand the risks posed by adults or young people who use the internet to bully, groom or abuse other people, especially children, young people and vulnerable adults.
· How well learners know how to keep themselves fit and healthy, both physically and emotionally.
· The extent to which learners feel and are safe and have a good understanding of how they can raise concerns if they do not feel safe; the confidence that any concerns they may have are taken seriously and followed through appropriately.
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Quality of Education Grade Indicators
	
	1 - Outstanding
	2 - Good
	3 – Requires Improvement
	4 - Inadequate

	Planning (intent)
	Initial assessment outcomes are used frequently and very effectively to plan assessment, learning and development activities. Clear skills, knowledge and behaviours needed to acquire to fulfil aspirations for learning, employment and independence All learners are challenged appropriately to help them realise their potential and progress well. Highly effective and creative differentiation strategies have been planned to support the needs of learners
	The use of Initial assessment and other assessment outcomes are used very well to plan learning and development which learners undertake demanding work.

Effectively planned and differentiated sessions and assessments building on previous learning, extends learners knowledge and understanding and helps develop their skills. 
	Initial assessment is not always used to inform learning. There is evidence of some planning and differentiation but lacks detail
	Teaching and assessment is poorly planned which fails to meet learners needs.

Learners needs are not sufficiently planned which fail to stretch and challenge individuals to reach their potential  

	Management of session

(Implementation)


	Highly effective strategies are used to manage activities ensuring learners have a clear sense of direction. The tutor ensures all learners are involved and behave appropriately. Behaviour is managed positively – lateness is challenged and learners focus is maintained. A highly effective environment is created that allows learners to focus on learning.
	Effective strategies are used to manage activities and most learners have a clear sense of direction. The tutor ensures most learners are focused and involved.  Behaviour is managed positively – lateness is challenged and learners are encouraged participate. 
	Some strategies are used but are not always effective in managing the learning process. Lateness is not challenged and behaviour is not always managed 
	Poor management of learning. 

Learners are confused with little or no sense of direction. Behaviour is not managed positively.

	Assessment of learning 

(implementation)
	Over the course of the session activities are used to help learners remember long term content and apply skills independently. Highly effective activities and open questioning used throughout session to test recall and develop learners higher cognitive skills e.g. analytical skills, evaluation skills and transfer learning to aspects of work or home developing a wider understanding.
	Staff listen to carefully observe and skilfully question learners throughout the session to test recall, check understanding and progress of all learners. Some learners are challenged to deepen their knowledge and widen their understanding. 


	Staff listen, observe and question learners to test recall, check understanding and progress, however there is insufficient   challenge to deepen their knowledge & widen understanding. 
	Very little recap and checking of learning throughout the session

	Feedback and support
	If learners are falling behind comprehensive support arrangements are in place to help the learner catch up. Staff check learners understanding systematically and affectively offering clearly directed and timely support that has a notable impact on learning. Learners are eager to know how they can improve their work and develop their knowledge, understanding and skills. Staff capitalise on opportunities to use feedback to improve. 
	Staff reshape tasks and explanations and provides feedback to tackle misconceptions and build on learners strengths. This has a positive impact on learning. Most learners are eager to know how they can improve their learning and act on feedback to help them improve.
	Feedback and support is not yet good – not all learners receive feedback which impeded their understand of their progress
	Opportunities to provide feedback are not always taken and learner’s are not clear about what they need to do to improve. 

	Learning and progress

(impact)


	As a result of highly effective teaching learners progress very well almost all are making substantial and sustained progress. Employers/parents are provided with clear and timely information that details the extent of learner’s progress in relation to the standards expected and what they need to do to improve. 
	Tutors assess learner’s knowledge, understanding and skills frequently to ensure they are making at least the expected progress through their time on programme. Where appropriate parents/employers are informed about learners progress in relation to the standards expected. 
	Learners knowledge and understanding is not always checked before moving on. Questions used do nor fully stretch learners
	As a result of week teaching & learning overtime, learners or groups of learners make insufficient progress & are unsuccessful at attaining their learning goals or progressing to their next steps.  information about progress is not provided

	Learner engagement

(Behaviours and attitudes)
	The teacher has very high expectations of learners behaviour and attitudes and this is clearly demonstrated by learners in the way they interact with each other. Learners are curious and keen to learn. They thrive in learning sessions. They are developing self-confidence and demonstrate consistently highly positive behaviour. All learners have consistently high levels  of respect for others and demonstrate high level s of self-control. . Learners have high attendance and are punctual to sessions.
	The teacher has high expectations of learners behaviour and conduct. Most learners enjoy their learning. Teaching challenges them and enables them to develop, consolidate and deepen their knowledge, understanding and skills well. Most are developing self-confidence & take pride in their attainments. All learners are respectful of others. Learners have in the main high attendance and are punctual.
	Engagement & motivation is not yet good, there are missed opportunities to encourage/motivate. Variable attendance /punctuality. Learners do not always show respect for others and do not demonstrate positive behaviour.
	 Some learners bored. Teaching does not develop their knowledge and understanding and skills sufficiently therefor learners have little confidence.

A significant minority of learners show a lack of respect and self-discipline. Learner’s attendance is consistently low and shows little sign of improvement.

	Personal development
	Staff are quick to challenge Stereotypes and the use of derogatory language including at work. Resources and teaching strategies reflect and value the diversity of learners experiences and provide learners with a comprehensive understanding of people and communities beyond their immediate experience. Learners are a deeper understanding of British values. Learners confidence, resilience and knowledge is high so that they can keep themselves mentally healthy and are keen to start the next stage in learning

	Staff promote equality of opportunity and diversity in learning though teaching strategies and resources, which provide learners with some understanding of people and communities beyond their immediate experience. Learners have a good understanding of British values. Learners’ are confident and are ready for the next stage in learning
	Missed opportunities to promote Equality and diversity. Resources ad strategies do not always provide learning beyond their immediate community. Missed opportunities to develop understanding of British Values and learners are not always confident
	Staff do not promoter equality of opportunity or understanding of diversity effectively and this disadvantages individuals and groups of learners. There are incident of bullying or prejudice and discriminatory behaviour that are not challenged. Learner’s do not understand British Values and do not know how to stay healthy & progress

	Tutor:

Professional Skills and knowledge
	Tutor’s professionalism and communication/ interpersonal skills command respect and promote rapport. Tutor’s knowledge is extensive and this is used well to contextualise learning ensuring learners understand the relevance to everyday lives and builds on knowledge already acquired. Tutors present information and/or demonstrate skills clearly promoting appropriate consideration of the subject, identify misconceptions and provide clear feedback and in so doing adapt their responses and teaching as necessary. Staff promote where appropriate English, math ICT and employability skills exceptionally well through effective teaching strategies
	Tutor is professional & promotes respect and rapport with most learners

Tutor is quite knowledgeable and uses relevant examples as illustrations to help learners understand the relevance to everyday lives. Tutors present information and/or demonstrate skills clearly identify misconceptions and provide clear feedback and in so doing adapt their responses and teaching as necessary. Staff promote where appropriate English, maths, ICT and employability skills
	Tutor does not always communicate clearly Missed opportunities to develop learning. Tutors do not adapt their teaching and responses well resulting in item consuming and unnecessary subject matter. Learners work is not always checked for spelling and accuracy
	Ineffective or unenthusiastic delivery which does not engage learners. Staff lack expertise and the ability to promoter learning and learners do not see its relevance to their everyday lives and/or next steps .

Tutor does not adapt their responses and delivery to meet learner needs. Learners are not developing maths, English, ICT or employability skills adequately



Examples of Very Effective Teaching 
· Learners are curious, interested and keen to learn. They seek out and use new information to develop, consolidate and deepen their knowledge, understanding and skills. They thrive in learning sessions and, where appropriate, use their experiences in the workplace to further develop their knowledge, skills and understanding. 

· Learners are eager to know how they can improve their work and develop their knowledge, understanding and skills. They capitalise on opportunities to use feedback to improve. Staff check learners’ understanding systematically and effectively, offering clearly directed and timely support that has a notable impact on improving learning. 

· Staff are determined that learners achieve well. They have excellent subject knowledge and motivate and engage learners who enjoy the work they complete. Staff have consistently high expectations of all learners’ attitudes to learning and learners are set challenging targets to achieve. 

· Staff plan learning sessions very effectively so that all learners develop skills, knowledge and behaviours that support employment and or learning. Session are planned well to ensure activities demand work that helps learners to realise their potential. 
· Staff identify and support any learners well who is falling behind and enable almost all to catch up.

· Staff gather a useful range of accurate assessment information and use this to give learners incisive feedback about what they can do to improve their knowledge, understanding and skills. Learners are committed to taking these next steps and their work shows that almost all are making substantial and sustained progress.

· Staff set work that consolidates learning, deepens understanding and develops skills, and prepares learners very well for their next steps.

· Where appropriate, parents and/or employers are provided with clear and timely information that details the extent of learners’ progress in relation to the standards expected and what they need to do to improve.

· Staff are quick to challenge stereotypes and the use of derogatory language, including at work. Resources and teaching strategies reflect and value the diversity of learners’ experiences and provide learners with a comprehensive understanding of people and communities beyond their immediate experience.

· Staff promote, where appropriate, English, mathematics, and employability skills exceptionally well and ensure that learners are well-equipped with the necessary skills to progress to their next steps.

Indicators of Very Effective Learning 

Learning is outstanding when learners:

· Have a very clear understanding of the purpose of the session and what is expected of them

· Feel very safe, included and motivated within the learning environment

· Relate theories to practice and are confident and inspired to try-out different ways of working

· Learn from their mistakes and correct their own errors

· Have a great deal of control over what they are doing

· Identify opportunities for their own development and feel empowered to plan for their future
· High attendance and punctuality
· Practice and develop their skills through problem solving, decision making and sharing their ideas
· Deal appropriately with their feelings and emotions

· Make effective use of previous learning and achievement

· Develop their cognitive abilities

· Develop the confidence and ability to work independently and as part of a team and/or in pairs

· Challenge concepts and ideas

· Are confident and highly motivated

· Work is of a high standard and reflects the course requirements

· Are actively encouraged to use reflection to develop their learning
· Use a wide range of learning resources that are appropriate to their needs and level
· Work productively and co-operatively throughout the session

· Are aware and proud of their achievements
RELATED DOCUMENTATION 

The documents attached are currently used to record the following 
1. Observation of Teaching, Learning and Assessment Report
      2. Walk through observation form

3. Individual Improvement Plan
      4. Self evaluation form 

Observation of Teaching, Learning and Assessment 

	Type of Provision

(X)
	Apprenticeship
	Community learning 
	Joint session
	Other – please state

	
	
	
	
	

	Date:
	Type of observation:
	Full
	Light Touch

	Session Title/subject: 



	Tutor Name: 



	Venue: 
	Number on register:
	Actual Number attending: 



	Profile of learners



	Evaluate Supporting Evidence. (cross ref against key considerations)



	Key Strengths 



	Areas for Improvement



	Elements of outstanding 



	Grading

	Full Observation Overall Grade:

	For Light Touch Observations

	Remains grade 2
	

	Showing signs of requires improvement – carry out a full observation
	

	Outstanding
	


	Intent: The way the session and curriculum is planned/designed to ensure clear expectations of skill, knowledge and behaviour development and meets the needs of learners and builds on previous learning.
Assessment results are used well to differentiate and stretch and challenge learners where appropriate
The curriculum/teacher is clear about the skills, knowledge and behaviours learners need to acquire to fulfil aspirations for learning, employment and independence

Teachers have planned and sequenced the curriculum so that learners can build on previous teaching and learning and develop the new knowledge and skills they need.



	

	Implementation: the way teachers teach and assess to support learners to build their knowledge and to apply that knowledge.
Tutors assess learners knowledge and understanding frequently to ensure they are making the expected progress, building on previous learning to extend learners knowledge and understating and develops their skills 

Teaching continues to challenge learners enabling them to develop, consolidate and deepen their knowledge, understanding and skills. Tutor listens, observes and skilfully uses questions during session, Reshaping tasks and explanations.

	

	Implementation: Tutor provides learners with feedback that details what they need to do to improve and tackle misconceptions: learners act on this feedback. The feedback consolidates and deepens learners knowledge , understanding and skills

	

	Impact: Evaluate the impact of education and focus on what has been learnt and skills gained.

The outcomes that learners achieve as a result of the education they have received 

	

	Staff promote equality of opportunity and diversity in teaching and learning British values, employability, personal development, behaviours and attitudes in teaching and learning to prepare learners for the future

	




	Observation notes 

++ outstanding, + good, = norm, - requires improvement, X inadequate

	++, + -  = x
	Visit Rec


	Learner Feedback
What have you learnt? What can you do now that you could not do before?
How do you demonstrate these in the work place/learning environment?

Do you feel you are fully involved with your programme?

What training have you had in relation to safety?

How do you know how you are doing?

What do you need to work on next?



	Employer Feedback

When did the learner start their programme?

How would you describe the relationship your learner has with their peers?

What difference has the training made?

Do you think the programme is relevant?

How are you involved with the training?

	Issues for Management to consider:


Tutor signature:                                                    Observer signature:

	Walk Through Observations
	Date

	Name of Tutor


	Number of learners:

	Session Title (aim of session)


	Family Learning Joint Session
               YES              NO

	Observers Notes/Feedback( please note links to PDBW)


	Suggested Improvements( please note links to PDBW)



Observer’s signature                                                                        Tutor signature
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